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WRITING Level 11 Level 12 Level 13 Level 14

CREATING TEXTS

See also overviews of 
Text types forms and 
functions for more 
detailed descriptions  
of expectations for 
various genres

Composes longer, structured and 
coherent examples of genres. In 
these texts they:

• appropriately choose the structure 
and feature of learning area texts 
according to the purpose of  
the text

• demonstrate awareness of the  
audience and attempt to engage 
and influence through their 
language choices

• construct developed introductory 
paragraphs and topic sentences 
that orient the reader to what  
is to come 

• include a more developed 
concluding paragraph

• draw on examples and evidence 
from other sources and texts to 
support their opinions and begin 
to include bibliographies where 
appropriate

Constructs well-staged, longer, 
complex examples of genres and 
macro-genres. In these texts they:

• include a more complex 
introduction and topic sentences  
to clearly preview the content of 
the whole text and the paragraph 
respectively

• use more formal, abstract and 
technical language to explore 
topics and issues, and to express 
their own opinions

• select language features for 
particular purposes and effects, 
including to influence audience 
responsl25ea034in52xpbs6427sl25ea034in52x023w520 bethei\036r 



LEAP  |  Levels 11-14 Language  |  3



LEAP  |  Levels 11-14 Language  |  44

GRAMMAR: 
Whole text 
level

Level 11 Level 12 Level 13 Level 14
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GRAMMAR: 
Sentence level                                            

Level 11 Level 12 Level 13 Level 14

SENTENCE STRUCTURES

Simple and 
compound 
sentences 

fragments (no verb)

sophisticated and 
dense (but containing 
only one central 
verb/process)

• varies length and complexity of sentences, and uses fragments appropriately
for effect: Everyone is so quiet. The woman sitting across from me is wearing
a black beret and seems to be fixed on looking at something on the floor. I try
talking to her but no response. Nothing.

• begins to use non-finite clauses as participant/subject: Giving to someone
much less fortunate than yourself is a much better way to spend your money;
Seeing a ship carrying a dragon head on the prow would have petrified me

• composes sophisticated, dense
sentences with non-finite clauses
as participant/subject: To have
school uniform as a compulsory
part of a school’s identity is…;
Going to school is not compulsory
so many children, especially girls
living in fields, haven’t had any
education at all

• composes sophisticated, dense
simple sentences with noun
groups expanded around
nominalisations and one central
verb/process: One of the features
of this chapter is the development
of certain characters; The graph
shows the number of Australian
casualties as a result of fighting
against the Japanese and the
Germans in World War II

Complex sentences 
with subordinate 
clauses

Crafts both compact and lengthy sentences, with challenging structures, using: Crafts well-formed complex sentences manipulating clauses and sentence 
structures for precision and effect using:

subordinating 
(binding) 
conjunctions

• less common subordinating
conjunctions mostly accurately to
express complex relationships: while;
once; even if; even though; except
for; whilst

• less common subordinating
conjunctions accura;kLvhJJNG�(1’G�y0 -1.0501’0005vv1)]TJy0 Tc 0.03 02y214 1 T7.682024Ak7lzi’gz�x
U 0.92 0.1 ky/T1_6 1 Tfy( whilst)Tjy0 0 0 0.9 ky/ ky/(J’ 0.9 ky/(A)Tj(U)3 ( 0.92 0.1 ky/T1_6 1 Tfy( whilst)Tjy0 0 0 0.9 ky/ ky/362’ 0.9 ky/(A)Tj(U)3 ( 0.9/T1_4 1 7.32.945 0 Tdy[(vhJJNG�(1’02NA)1.8y(xAkGL003kJ15i’)3.1 (gz�x)]TJy0 -1.067 Tdy(03J15’G3000056JU3A\023lw J(.1 k6 1 Tfy( whil  0.1 k-1.8y(jy0 86G�n0tTdy)Tjy0 0 jy9.551k.wwrTdy)Tjy7 0 0.9215’G231)]TJy 0.1_4jy0 l.921023h0 0 0 0.9 ky/T1_5 ky/25901)Tj20�86G[( 1 Tfy18.w’_5 ky/2593dy(kJkg 1
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GRAMMAR: 
Group and 
word level

Level 11 Level 12 Level 13 Level 14

VERBS AND VERB GROUPS 

Vocabulary Choosing from an increasing range of verbs and verb groups to capture nuanced meanings, and complex expressions of time 
and probability in order to make complex, technical and abstract meanings with greater authority and precision

Representing 
different 
pr�qJ8 cmy0 0431aJP2tHiuiS



LEAP  |  Levels 11-14 Language  |  7Learning English: Achievement and Proficiency (LEAP)  |  LEVELS 11–14 LANGUAGE  |  7



LEAP



LEAP  |  Levels 11-14 Language  |  9Learning English: Achievement and Proficiency (LEAP)  |  LEVELS 11–14 LANGUAGE  |  9

GRAMMAR: 
Group and 
word level

Level 11 Level 12 Level 13 Level 14

NOUNS AND NOUN GROUPS INCLUDING ADJECTIVES AND ADJECTIVAL PHRASES 

Vocabulary Choices of nouns and expansion of noun groups express shades of meaning and more specialised knowledge, often through more complex noun  
groups built around a nominalisation and/or using more precise and technical vocabulary to express abstract and discipline-specific meanings

Key nouns 
(the things 
central to the 
noun group)

Uses expanded noun groups to 
express shades of meaning with 
more specialised key nouns (things): 
citizen; harvests; supplies; scene

Uses more complex noun groups 
with more precise and technical key 
nouns (things): ores and minerals; 
hull; prow

Chooses more complex noun groups 
using more precise and technical key 
nouns (things): allies; residence

Efficiently packs information in expanded 
noun groups to express more abstract 
and technical concepts through key 
nouns (things): foliage; advocate

nominalisations Uses specialised nominalisations:

• for an abstract perspective: society;
techniques; features; suspense;
event; invasion; evidence

• to name and encapsulate complex
processes: filtration; eva1y0.22 0.4o† Tfy(f)Tjy0CTjy0 0 0 0.93on;uislTjm0.220.220.220.220.1e�/T1_5 Tf 7 km/T1_5 1224cxTjm0 0.912Tdm( 367�9)vAa)A)3.2 (–arqa1240Ata)kl)nr Tw 0 -1.278 Tdm(g(tr1s31‡fu…(sl� 0 0024–f36a aA7Tjm;)TTdm(;)T5ic)TT4x (rx A)3 (–awf 7 km06–)202‚u…(f7:)Tjm0 31 km/T1_3 13(tr1–7lztgnr Tw 0 -14c 0 0.9 km/T1_3 1017€hi–rm 42h–t)3.233v2qe5 km/T1_6 1 Tfm(:(7e:)Tjm0 36 -1.2787si2‚u…(aTfm(n�u‡ 1017r Tfm(;)Tjm0.21033K03.12 42h–t)3.233v2q(7–xAK–�–n–lr32r)4 0020† Tfm(;)Tjm0CTj–f(yKTjm05i)Tjm0 0 0 0.9 km/T1_5 117/T125Bt2020)“r Tw 717ha27t�l)n–)31‡\026gu‡str1–7q 0.9 km/T1_3 10n–)1vnav:.9 024arqa1240A6 1 Tfm(u:3)]TJm/T1_4 1 Tfm[(�t –)31Tf 7 33)]TJm0.fm[(uTJm/T1_4 1 Tf(n�m[(uT3–)1vflhaK–)27)4 (yn)]TJm0.64 0.592 0 km/T1_4 1 Tfm-0.1x –rm 4233)kplaAa)pdnv–[0 aA16nx 1 Tfm02i)3 ()0429 Tmm[(a17noKz -1.43516()4m0 0 00 0 0 0)fm9 0 0 9002)Tj5)p):p•n)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm(�KTjmm0.22 0n0o)]TJm37n1_5 1 Tfm(;)Tjm0.21033K03.12 42h–t)3.233v2qe�/T1_5 1 T(: -1.278 7Tjm0.2232h(033oin)Tjm0 0 0 0.9 9 km/T1_5 1 Tfm(;)Tjm0.22 0.97 0.91 0.12 kmT1_6 1 Tfm(u(–pnA�fm-0np�k)m202‚u…(0211s31‡fu…((2017:r2017n37z -102)n––Tjm0.316 0 Tdm(rxnAvnA‚)� 0 0 0.7–xA)3 (y)]TJm0 0 0 0.9 km/T1_5 1 Tfm(;)Tjm0.22 0.97 0.91 0.12 km/T1-fm-0�/T1_6 1 Tfm(ftgim0 0 0 0.9 km/T1_5 1 Tfm(;)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm-0.316 -1.26r)4 (;(yKTjm05 0 0.9 km/T1_5 1 Tfm(;)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm-0.316 -1.278 Tdm(jm0 0 0 0.93gr.278 Tdm024n)Tjm0 0 0 0.9 km/T1_5 1 Tfm(;)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm0 -1.1.220.2231aTjm05i)Tjm0 0 0 0.9 km3T1_5 117/T1256.704(–m4)mm202‚u…�[((uT3˜ 0.93gn)]1rn–)77aT3–)1vflhaK–)27)4 (yn 1 TfJm0.64 0.592 0 2027t�l)nrnvA q Tw 0 -1.278 Tdm(g(tg–n()4 m(gn–)77aT3z 1 Tfm4 0.592 0–)77aT3z 1 Tfm4  0.93ao)]TJm0 .a1240A6 13nav:.9 024arx 0.91035KTjm0572n:l)29)A16nx 1 Tfm02i)3 ()29 Tmm[(a17noKz -1.43516()4m0 0 00 0 0 0)fm9 0 0 9002)Tj5)p):p•: 13�)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm0 0 0 0.9 ki)Tjm0 0 0030i2 0.9 km/T1_5 1 Tfm(;)Tjm0.24233)k�.97 0.91 0.12 km/T1-fm-0�/T1_6 1 Tfm()29) 0.4a† T-14ctg32)]TJm0T1_5 Tfn21033K03.12 42h–t)3.233v2qe�/T1_5 1 T(: -1.278 7Tjm0.2232a.1e224cšhxf 7 km017p))p)•n)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm[(;er)4 (ytm0.2232a.20 ki)Tjm0278 Tdm024&))p);m(;)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm-0.316 -1.278 Tdm(jm0 0 0 0.9w 0 -1.278 Tdm(35e–Jm0T1_536d16nA�(;)Tjm0.22 0.97 0.91 0.12 km/T1_6 1 Tfm-0.316 -1.26r)4 (;(yKTjm050278 Tdf2332)]TJm0i);)Tjm0.22 0.97 0.91 ;
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GRAMMAR: 
Group and  
word level

Level 11 Level 12 Level 13 Level 14

NOUNS AND NOUN GROUPS INCLUDING ADJECTIVES AND ADJECTIVAL PHRASES  Continued

Vocabulary Choices of nouns and expansion of noun groups express shades of meaning and more specialised knowledge, often through more complex noun  
groups built around a nominalisation and/or using more precise and technical vocabulary to express abstract and discipline-specific meanings

embedded 
clauses  
as qualifiers

Qualifiers using embedded relative 
clause, which may prune words 
assumed to be understood: the 
children (who are) watching the 
advertisement at home; the money 
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GRAMMAR: 
Group and 
word level

Level 11 Level 12 Level 13 Level 14

EVALUATIVE LANGUAGE

Vocabulary Choices of evaluative language in a range of genres e�ectively express and evoke delicate shades of emotions, judgements, 
and authoritative evaluations to impact the reader, moving to metaphor and/or nominalisation1 to ‘objectify’ emotions,  

and moving to less emphasis on feelings and more on judgement and evaluation

Feelings and 
emotions

Begins to use nominalisation 
and more formal choices to 
refer to emotions: my anxiety; 
the real thrill; the despairing 
life of an orphan; she didn’t look 
nervous; she looked calm

Uses a range of imagery to 
imply emotion: heavy crying; 
the butterflies in my stomach 

Uses nominalisation and more 
formal choices to refer to emotions 
more objectively: gloom; self-pity; 
unease; reassurance; safety; felt 
terror; he feared that …; felt inspired 
and thrilled; petrified

E�ectively uses a range of imagery  
to imply emotion: sends shivers up 
my spine; tears start streaming down 
his face; his eyes are flashing from 
side to side; thoughts dash through 
my head 

Chooses well between more vivid, evocative 
expressions of emotion and those that are 
more distant/objective as appropriate for 
the context and desired a�ect on the reader: 
scream in agony; a strong sense of pride and  
belonging; miss them dearly; relieved; regrets;  
confusion; exhaustion; frustration; horrified; 
terror; terrifying; signs of aggression; speechless

Choices combine well to evoke emotion  
and impact on the reader appropriate 
to the context, often using nominalisations 
in expanded noun groups: a shiver of  
hope runs down my spine; lack of regret; 
the joy (or lack thereof); unbearable pain; 
a feeling of national pride; a sense of 
satisfaction and delight; flood of panic; 
her fear is paralysing; paranoia; overrun 
by fear; his temper being driven to  
the edge

Evaluation 
of things

Combines elements across the 
text to provide more detailed, 
elaborated appreciation of 
things: bright but soft lighting; 
look quite unique; not the only 
clever adaption foxes have; the 
Silk Road was very valuable; war 
was important in the life of the 
Mycenaeans

Begins to appreciate things in more 
formal and discipline-specific ways: 
the most advanced technology 
around; terrible destruction; 
significant milestones; use it for 
constructive purposes; the most 
efficient oven; it made this movie such  
a top interest; the test is fair; the fastest, 
swiftest and fiercest ships; it was 
more successful/ unsuccessful; the 
figures would be more convincing

Appreciates things in more formal and 
discipline-specific ways: poor quality/fertile 
soil; thriving community; well-illustrated and 
humorous; practical and long-lasting; up-to-date  
as well as interesting; not accurate or reliable; 
not skewed; valid measurement; strategic 
benefit; dominant sea power; unsanitary and 
unhygienic conditions; its usefulness

• and/or with idiomatic metaphors: outweighs
the harm; dumping ground; turning point;
defining moment

Authoritatively appreciates things 
using formal and discipline-specific 
language: valid science; accuracy; 
concise and deals with matters quickly 
and efficiently; blunt and to the point; 
as if it was an afterthought; light-hearted 
and satirical; an unusual and unwanted 
growth; biased; great detail; many facts 
excluded; vital point; key thing; best 
suited; essential 

• and/or with idiomatic metaphors:
a household name; a landmark event

Judgements 
of people 
(including 
characters and 
organisations)

Combines elements to provide 
more detailed, elaborated 
judgements of people: awful, 
mean and aggressive person 
who hates children; very calm, 
peaceful and understanding; 
attractive person who is 
enjoyable to be around

Choices explicitly express 
judgements: nothing but a nuisance; 
very intelligent; better socialised; more 
independent; great ship building skills

• and imply judgements of people:
never purposely hurt anyone;
sympathetically; fought with all
their might; never show mercy
or forgiveness; politely; lovingly

Judges: 

• explicitly through more formal, objective
language: ;piy g033

q
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GRAMMAR: 
Group and 
word level

Level 11 Level 12 Level 13 Level 14

EVALUATIVE LANGUAGE  Continued

Vocabulary Choices of evaluative language in a range of genres effectively express and evoke delicate shades of emotions, judgements, 
and authoritative evaluations to impact the reader, moving to metaphor and/or nominalisation to ‘objectify’ emotions,  

and moving to less emphasis on feelings and more on judgement and evaluation

Varying the 
intensity

Varies intensity in more specialised ways to add nuanced meanings and 
sound more expert: an actual battle; I can faintly distinguish; relatively 
long; much-loved poems; heavy crying; a downright villain; completely 
different continent; 


